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>> Jason Wheeler: Excellent thank you.  Okay, in the interest of time I'm going to interrupt.  I apologize for those who can't introduce yourselves.  We have four presenters who are with us today and we have an awful lot of participants who are on the call today.  We had preregistered 65 individuals who are going to be on, so unfortunately we're not going to go through and do a whole role call of everybody here. 

I wanted to first take a minute to thank you all for joining us.  The teleconference that you're on today is titled Engaging Students with Disabilities in Service‑Learning.  We have four individuals who are going to speak to you.  I'm going to introduce them in a couple moments.  

I wanted to give you a couple of quick logistical things to let you know.  First of all, we are recording this call.  If we need to refer back to it for any reason, we just wanted to let you know that.  The second thing is that during the presentation portion of this call, we are going to go ahead and mute all of the participants just because again, with the large number of individuals who are on the call today, it can get very challenging, especially if people forget and put us on hold.  We hear a lot of hold music or um, we hear a lot of background conversation.  So it's not that we're trying to be rude, but I apologize, we're going to put everybody on mute for just the presentation part. And I do believe it will make for a much more quality experience for everybody if we do that.  

At the end of the presentation, we're going to go ahead and unmute so people are able to ask questions and during that period of time I just would ask if you do need to step away from your phone, to use the mute button instead of the hold button when all the lines are open. 

Finally I just wanted to remind folks that we are using a PowerPoint for the first 20 minutes or so of this call.  You received a link for it when you got your registration or confirmation of registration for this call with the dialing number.  If you haven't done so already, now would be a great time to go ahead and retrieve that downloadable PowerPoint.  Um, and I think that that's all in terms of introductions.  

So, my name is Jason Wheeler.  I'm with the National Service Inclusion Project.  I'm going to moderate a little bit for us today, but not do a whole heck of a lot of presenting, which is a nice position to be in.  

As I said earlier, we have four individuals who are with us today to share their experiences developing Service‑Learning projects Engaging Students with Disabilities in Service‑Learning within a school environment.  In the interest of time, I'm not going to go ahead and go thorough bios of each of the individual presenters.  I'm just going to introduce them and ask them to talk a little about themselves and about their projects.  

So if our presenters wouldn't mind doing that, our presenters today are from Tucson, Arizona and Wooster, Massachusetts.  Dan Perino and Merry Ireland are from the Tucson Unified School District.  Dan and Merry I'm going to give you about 20 minutes to go ahead and speak and then turn it over to our second set of presenters.  So it's all yours.
>> Thank you, Jason.  Appreciate it.  Elesheva, thank you for arranging all of this.  Um, want to say good afternoon and welcome to everybody.  This is new for us, but yet very exciting as to how all this works.  Can't believe that we can all manage to be on the same phone together and be able to make the connections and have this kind of conversation all at one time because we are equally as interested in finding out what other folks are doing.  

My name is Dan Perino.  I'm the coordinator of the Community Transition Programs with Tucson Unified School District.  I'm glad to welcome you and share more about what we're doing.  I'm going to use the PowerPoint and I will as best as I can, describe where I am and what we're doing.  So right now, I'm on slide one, where it lists Community Transition Programs as the title.  Tucson Unified School District.  Our program is part of the Exceptional Ed Department within our school district.  Move onto slide two.  You get to see our glorious faces if you're looking at the PowerPoint on slide two.  You get to see me and Merry Ireland who will speak in just a few minutes.  

Briefly, I've been involved with both youth and adults with disabilities for approximately the last 30 years.  I heard that we had somebody from Idaho participating.  My early years were in Idaho so I appreciate them joining us.  It was very educational and fun.  It was both in southeastern Idaho and northeastern Idaho.  Maybe we can catch up at a different time. 

Tucson Unified School District is a large metropolitan school district.  We have approximately 60,000 students.  We have 10 high schools, over 72 elementary schools, and we're located in the, about 60 miles from the international border with Mexico.  So we have quite a diverse group of students who participate in our school district.  Right now it's going to be about 85 in Tucson.  So for all of you in the northeast or somewhere elsewhere the winter storm is blowing in and out, the warm weather is coming.  

So, on slide three, TUSD district data, you'll note that where we started, we have approximately 7,205 students that range in age from 6 to 21 who are enrolled in Special Education services.  These include all students and basically who have an IEP.  It might be a student who has some type of need for language, training, or assistance to those with more significant disabilities.  

When we broke out that group a little bit closer, we had 513 students between the ages of 18 and 21.  And that is who we specifically wanted to look at within our school district, was how many of our students are still with us between the years of 18 and 21 who are on IEPs.  I know a lot of school districts look at this particular area in trying to identify what kinds of programs that they're able to provide for them, what is meaningful instruction and how to best support them.  

My last number on there is 153 or 30% of the 513 meet what our Arizona Department of Education, ADE students with Significant Cognitive Disabilities.  That's what we use to take an alternative assessment to high stakes testing.  This helps us identify more students who we felt were staying on campus and needed their program looked at more closely. 

So our original baseline of students we were working with was 153.  That was in April 2005 and has fluctuated up and down since then.
>> Dan?  I apologize, this is Jason, one quick question if you don't mind, just being a little conscious of acronyms as we have some folks new to the disability world you used IEPs and ADE.  If you don't mind speaking to those real quick.
>> All right.  I appreciate that.
>> No worries, everyone, even the National Service Community is very conscious, or very heavy in acronyms.  So don't worry about it.
>> So IEP, students in public school districts have an Individualized Education Program.  So IEP.  That is a requirement that we have to do once a year which outlines and recognizes a student as eligible for services under Special Education and then specifically what those services are and who will deliver them in what settings.  So they'll include goals, objectives, and data that will go to support that.  

ADE is Arizona Department of Education.  You're right, that's more our local word for state Department of Education.  I'm going to move onto slide four.  I'm going to briefly touch on that.  It's a nightmare to look at that slide and try to make sense of it.  In essence, it's an abstract of what the community transition program is, it has a few photos of some of our students within the community, but it's a text description of our program.  

Moving to slide five are some bullet points and a rationale for what it is, or why it is we're doing what we're doing.  As I said earlier in the, we are focused on students that are 18 through 21.  Typically what happens in a school district with students with more significant disabilities, um, is that they will tend to stay in the high schools until their 22nd birthday.  They are eligible, by law, to stay in high school, by federal law, to stay in high school until they're 22.  Some school districts may go ahead and promote or send them out at age 18.  They can stay until their 22nd birthday.  

Our concern is, what are those students doing and how does that, at all, resemble or look like the normal progression of any other high school student?  Students, all students come into high school at approximately age 14.  They attend school for four years and then some around their fourth year or age 18, students graduate or leave high school.  What we found was that we had a large number of students with more significant disabilities that were not leaving our campuses.  

So what does that result in?  We have students that are 18, 19, 20, 21 years old on campus without their peers.  They started school at 14 with their peers, they developed friendships, they developed relationships with other people, had role models to deal with, and all of a sudden those role models and friends graduated and they remained on campus.  So our first bullet point is that peers graduate at 18.  Second one is that there's no appropriate role models for them to be able to look at.  And in essence you have a 19‑year‑old or 20‑year‑old sitting in the cafeteria at a lunch table with a 14‑year‑old or 15‑year‑old.  We felt that was not a good mix to continue their growth. 

No naturally occurring environments on a high school campus to practice the skills that are important to a young adult.  So what are other 20‑year‑old adults doing?  Well, they're not on high school campus hanging out.  They're at junior colleges, they're off working, they're at universities, in environments with other 20‑year‑olds.  We felt it was important that our students did the same thing.  

Um, and the one that was really kind of scary, when you look at when a student comes on a high school campus at 14 and stay until 22nd birthday, they're eight years on that campus.  Nowhere else in the progression of a student in kindergarten through high school is there ever a single block of time that is so large.  Unfortunately what typically can happen is that our students can end up with the same teacher and the same setting for that entire eight years, which really results in a deficit in learning and lack of opportunity to continue.  

So, our whole program, the Community Transition Program was developed to see if we could move those students at age 18 off campus and develop a program with them similar to any of their peers that are 18 or 19 100% of the time within the community settings.  

And to do this, one of the components that we've worked out is that we went to our local community college, which in Tucson is Pima [phonetic] community college and asked them to join us in a cooperative program.  They gave us space at no cost and the infrastructure to support our students and that's where Merry runs her program is off a community college campus.  We have students that go out there.  

We have a second program located within the Tucson community and not on a high school or school campus off on school property and the students meet and go from there.  

The next piece that was important was getting our students involved with their peers and how do we do that within the community?  That's when we started to look at what natural environments there are and what are their peers doing?  We started looking at Service‑Learning as an opportunity to do there.  Service‑Learning turned things around for a lot of our students and I'm going to move to slide six on the PowerPoint.  On slide six, you'll see what we feel are some of the great benefits or outcomes from our students, 18‑21 participating in Service‑Learning.  

The key factor, which starts right off the top is that our students have typically ‑‑ ‑‑ the next piece was, depending on the location and where we set up the service program, they were immediately with peers.  So young adults being able to provide service within a community setting.  Not on a high school campus necessarily, but within a community and college setting doing that.  We also found that those students doing the service shared common interests, that they were valued and respected by others.  They had the ability, at this point then to set up, life long social networks.  People began to know who they were, expected them to be there, participated in conversations about their personal life, what was going on, and making the connections like we all do when we start meeting and greeting people.  

The next couple ones on there, on the PowerPoint slide six, is about exposure to career exploration and employment.  What a great way for our students to get out there, see other people role modelling, working, try out skills on a job, still delivering service, but we're able to be with them and they're able to find out what it is they like or don't like about certain environments.  And certainly the increase in independence is dramatic when we put a student out of a very supportive or overly supportive environment such as a high school campus. 

I'm going to move onto slide seven and at this point Merry Ireland will talk with you about some of our specific programs and how she kind of started those and kind of take it from there.  I'll be happy to answer questions at the end and we can go through anything that I have brought up at this point, but Merry will now begin to discuss the programs and we're on slide seven of the PowerPoint which lists six bullets and it's titled Talking Points.
>> Hi everybody.  I'm Merry.  I'm the teacher at the college.  We worked on independent living skills, social skills, a lot of technology and then we introduced Service‑Learning three years ago.  What we tried at the beginning was to go to a neighborhood school that we could take public transportation to and when we went in and tried to tell them that we wanted to come and volunteer in the classrooms, they weren't real excited about it.  And the school, it ended up that one of our students, the following fall, her mom worked as a teacher at the school and that's what gave us our N [phonetic] (?) We starting working with her mom and did centers and work projects.  The difference from the students when we started to the end of that school year was amazing. 

We had a celebration at the end of the year and another teacher, an art teacher asked if we would work with her the following year.  We stayed at the same school for three years.  That's kind of how we started.  The benefits are amazing.  The students confidence level goes way up and they're so excited about helping others.  And the kids, we've worked with first graders and then this year we started with fifth graders and um, they're just so excited when we come and it really helps out the teacher and it's just a win‑win for everybody.  

The challenges that we faced were this particular school was really interested, I guess, like everybody else, about the high stakes testing and if we were going to be taking time away from that and we kept trying to say that you know, if we got kids interested in reading and they loved it and were excited about it, how could that take away from it?  So that was one of the things that we didn't expect. 

So we've done the first graders, we've done reading, part of the PowerPoint is one of the projects everyone reads, um, and we've done the art projects and then this year we've included our PEMA [phonetic] college students in a project.  It's just been a great experience.  

So on slide eight, at the top of that, it's talking about the project Everyone Reads.  A learn and serve grant expanded that year to two first grade classrooms and we red and the two classrooms a half hour each and then another day we went to the art room.  It was really a great experience.  Part of that too, was with the learn and serve grant, our kids were able to purchase books and come up, teachers had themes and came up with great activities.  It was a great experience.  With did all of that in one year. 

On the next slide some mentioned there were pictures of Diary of A Worm.  Slide nine.  So this is pictures of a book called Diary of A Worm.  This particular project we had been reading in the classrooms and we noticed they had listening centers that were broken.  We thought we'd buy centers, but then we decided we'd make audio books.  There was one student not reading at the beginning because he had a speech impediment and what embarrassed.  We gave him copies of the book to take home and practice and when he felt confident he took the book and read it and the kids were excited.  So when we did the audio books, everyone auditioned for the parts in the books and he ended up being the worm.  So it was just like an amazing experience for him, his mom went and made 15 CDs to give to all the relatives, so we ended up doing two audio books that year and we were able to purchase the learning centers.  It was really a great experience.  

So their self confidence goes way up.  They're really proud and it was just one of our better projects.
>> Okay, the next slide is our contact information.  Slide ten.  The screen with information for phone and e‑mail and our mailing address if anybody would like to contact us.  At this point, we'll conclude our overview.  But would be very excited to kind of go into more details as to how we did this and we can maybe do that in the questions and answers.  I'm excited to hear Maureen and her group talk.  We're interested in how she sent her program up.  Thank you, Jason.
>> Thanks Dan and Merry.  Much appreciated.  I want to let people know that a couple of the handouts embedded in this PowerPoint are available for download on the NSIP website.  If you follow the information for this PowerPoint, you can pull down a couple of handouts.  If you'd like to read them, that aren't embedded in the PowerPoint you can get those there.  So thank you both very much. 

I'm now going to turn the call over to Maureen [inaudible].  Did I pronounce it correctly? 
>> Yes, you did.
>> And Kim Kings.  Both Maureen and Kim are at the south high community schools association of government in Massachusetts.  (?) You can speak for about 20 minutes and I'm going to open it up for questions.
>> Okay great.  Nice to hear your project Dan and Merry.  It's very similar, a lot of things are similar to our project.  Let me give you a little background information.  Our community school is an urban high school in the city of Wooster.  Has a population of 1400 students at South High School.  We have a large Special Ed population here.  In 1978 when the school was originally built, it was the special needs high school for the whole city of Wooster because it was the first handicap accessible high school.  Since then, many of the students, the inclusion students and some of the, what we call life skill students have actually returned to their home schools as they chose to do that.  

So also, about five years ago, the city had an initiative to break large urban high schools down into small learning communities.  They took South High School and subdivided into three separate learning communities.  One was my academy which has 450 students in it, grades 9‑12.  Within that makeup also are many different levels of special needs students.  Meaning we have what we call the EFT (?) Program.  Those are for students with emotional challenges.  We have behavior disorders program.  We have life skills program.  We take students from ages 14 to their 22nd birthday.  

The Academy of Education Service in Government I'll refer to ESG for this conversation, their vision and mission for all students is service to community.  So besides academic rigor, the biggest focus also is service to community.  We're in our fifth year of the small learning community and to date, the students in the academy have down 26,000 hours of service to the Wooster community.  We have always, always at South High School, when the school opened in 1978, special needs students and regular students came together.  We have open classrooms which means we have no walls and although some of our Life Skills Programs, like our severe and profound does have walls.  There's always been a sharing of curriculum and sharing of activity.  What we really wanted to do this year was do a joint project with our severe and profound, which we have never done before.  

So, the project consisted of grades 9, English class.  One grade 9 English class.  The grade 9 English teacher would have loved to have been here.  She's presented while we're talking to everybody here.  The early childhood teacher who teaches early childhood skills and what's necessary to teach young children or to teach anybody how to write a book and then we have our teacher Kim King and her classroom of students.  So there were three classroom students here.  The juniors and seniors, early childhood, 9th grade students in Kim King's classroom.  And the project was create books that would have all the literary components, meet mass frameworks and also be able to have many different people with many different skills be able to portray themselves within this, these book writings.  

So the, Kim King's class and the 9th grade class, on Thursdays we have a double period.  During the school day, as part of our curriculum they go to Nancy Caruso's room to learn the components necessary to write a book for children and also what are the components to have a good book?  And at this point, now the books have been produced by Kim King's class.  We partner with many different agencies.  When we standard the program, we had zero partners.  We now have 37 agencies that are partners working with our students all on Service‑Learning.  As you have a learn and serve grant, I also have actually three learn and serve grants right now.  Basically as you know, Service‑Learning is a big component of that grant.  It has to be tied to curriculum.  

So right now, the books that we have are tied to curriculum, they are going to be brought to a school with the American Red Cross that is being opened in Kenya, Africa.  Many students here come from a very diverse population here where 60% of our students are immigrants and some other countries.  Some are refugees, most of them, however, are, you know, come to this country as immigrants looking for a better life.  In one of the countries that we have an awful lot of students from is Africa.  We have a partnership with the American Red Cross and they're opening up in September, a brand new school, in Kenya.  So they are going to actually hand bring all our books there that will talk about self‑esteem issues, what is life in America like?  What are the seasons like?  What is swimming in a swimming pool like?  What is snow like?  And so, at this point I'd like to have Kim King talk to you a little about the process from her point of view of the severe and profound students.  Many of them nonverbal.  Writing books that meet the frameworks, that effectively tell a story, that were done in cooperation with a large number of regular education students.
>> Okay, hi.  This is Kimberly King.  I'm going to start by telling you a little background about myself.  I've been here teaching, I'm a teacher of severe special needs.  I've been here for about seven or eight years.  Prior to that I was in adult services in a deaf/blind program.  When I came here, that's the one thing that I really felt that my students needed was access to community both inside the school and outside the school.  

So I started a pilot program here for my students.  I have 11 students in the classroom and that does vary year to year.  Some students have severe medical disabilities.  The large percentage of my students are nonverbal, nonambulatory, they have cognitive disabilities and some have behavioral challenges.  So it was, it was a challenge for me to, to really open up the world for them and other than the four walls as Maureen and I discussed that. 

I was very fortunate to have Maureen on board and really she included all of those students here at South and in particular my students, to feel valued and a part of South High Community.  We've done several other projects over my stay here at South over the last seven years. 

Maureen came to me with an idea about story mapping and having it a joint project with the typical students here and my students.  I thought it would be a wonderful idea.  Partnership with my teachers, partnership with my students.  How were we going to do this and make it a valuable program?  We had ideas.  Presenting at one of the colleges, my students as well as the ‑‑ Massachusetts State Conference, you can add in if I forget to ‑‑ we're going to go to some of the elementary schools here.  I agree with you that a lot of my students are age 18‑22.  I think service is an important part of their curriculum, of their values and being seen as valued members of this community.  

So we, you know, with the challenges that I faced with doing the books was in terms of most of my students and readers and non‑writers.  (?) 

We had Writing Out Loud, a program that reads back to kids what we put into the computer.  We also had several other assistive technologies.  We had Writing With Symbols.  You put a word in, the symbol will come up.  Say for example I type in "bed."  You'll see a picture of the bed.  That's the way my students are really good at learning in terms of matching the pictures to the words and then we also use Mayor Johnson, pictures as well to complete the books.  And some of the idears we had for the books were some of my students interested and looking at their IEPs.  We have a page where we have likes and dislikes.  We had one book in particular that one of my students had on swimming.  She's in a program here.  I used a double compartment.  I put pictures in front of her with the typical students sitting there and "what would you like to write your book about?"  She pressed swimming and used pictures and other adaptive material to have them participate and be a part of this program. 

This program was, all the programs that we do when we involve my students, it just makes them feel value.  I'll tell you, I think for the typical students that do come and volunteer, when they, when they leave, I believe it's actually changed them and to the sense that, you know, I was sitting down with one of the students and I said, all our students have more similarities than they do differences and I'm a true believer in that.  It's just been a pleasure doing this project and I'd like to see some, a lot more service projects for, especially for the severe students.  And I think when it, when it, I'd rather trickle up than trickle down in a sense.  When you have, when you have the kids, the students that I have described, that are actively involved in the school and community, it just makes that transition so much easier for everyone concerned and that value of my students for everyone concerned.  Just trying to read my notes here to see if I can add anything else.
>> And if I could add a little bit.  The effect it had on the regular students was amazing.  Initially we brought them all in the same room.  Although nobody said anything at all, because they know better than to say anything, the body language that I perceived, and granted I could have been wrong in my perception‑‑
>> I don't think you were.
>> ‑‑ what you've gotta be kidding.  They weren't being mean about it, they just didn't think they had the ability to do that.  And so now the books are written.  There's a group of regular students that when they look at somebody, they're not going to all of a sudden judge them by what they see, but judge them by who they are.  It's amazing.  The teachers that aren't used to working with the severe and profound also have a greater appreciation and because of the adaptive technology that was used, the early childhood teacher now wants to adapt that into her curriculum to use that for teaching her students how story books cannot written.  

So it was actually, it's an amazing project.  Kim's classroom students, because it was, they were so involved with it, they finished their books ahead of the regular classroom students who were finishing their story boards.  We're going to present that, we have a project day here May 8th.  Anyone interested in coming is certainly welcome to come and on that day we have 17 projects that were done in the community.  They'll all be presented.  The community is invited in.  That will certainly be one of our big focus projects for the community to see.  

So we also can educate the community on the fact that service is valuable to everybody.  And that everybody can give service to the community, but also that everybody can learn.  To produce a book, there are many adults that wouldn't even want to take on that task, but now to have eight books produced from Kim's class and 20 books produced and they're going to jointly present them to the community and also, as Kim was telling you, there's um, the Department of Education has annual conference of Holy Christ (?) We've been selected to present our work at that conference also.  Kim will also attend to present the work to the community. 

And that's pretty much all we have to say at this point.  If anyone has questions.
>> Maureen, Kim, thank you so much.  We really appreciate it.
>> You're welcome.
>> With the help of technology here, I'm going to go ahead and unmute, I'm going to unmute the lines.  So, I'd like to now open up the call for people who'd be interested in asking questions of Dan, Merry, Maureen or Kim.
>> I guess somebody has to start.  I will.  This is Mike Honnic from Iowa.  I guess this question is primarily for Mary because I understand that you're doing a lot of the hands on there with your program, but certainly anybody can jump in.  I'm curious about, I guess it's a two‑part question.  Number one, I'm curious if I'm understanding correctly that your students are, are assisting with, and maybe reading too, and assisting the, either first graders or fifth graders with reading.  I would suspect, I don't know that much about the makeup of our population, but some of them, also, your young adults would have challenges reading.  So I'm wondering how that has worked and then as sort of the second part of the question, I happen to be blind myself and one of the things I really enjoy doing is going into classrooms and talking with young students about my own particular disability and I wonder if your first graders and fifth graders are curious about the young adults and if you've set aside time for them to get comfortable with the disabilities that those folks have? 
>> Okay, um, Mike, it worked out really well for us.  The students that I work with at PEMA [phonetic] college, their reading level was about first grade.
>> Oh.
>> They have picture books and I think they really like, like and enjoy reading them, but it seems so age inappropriate to have them, like in our classroom.  So it worked out perfectly that they could go purchase the books and practice reading them and then um, read to the first grade.  So the reading level matched up perfect.
>> Great.
>> And then, I haven't really noticed or seen or had questions from any of the kids that are students, have been supporting, you know, they work really hard.  The first year we would practice in our classroom how to teach, to the first graders to do the art projects.  So by the time we got in there, our kids were experts with it.  Um, if they didn't understand how to read the book, they practiced so by the time they got in there.  So when we were in the classroom, we were the PEMA [phonetic] students and the kids thought that was great that PEMA college would send students to help.  That really didn't come up as far as a difference in their abilities.
>> So, so most of your students have, they're not physically disabled, they have, um a cognitive disability? 
>> Yes.  Most of the students that I support have mild mental retardation.
>> Okay.
>> And their academic levels range um, like with the reading, it's you know, K, 1, 2nd grade levels.
>> Thank you.
>> Uh‑huh.
>> Thank you.  Does anybody else have questions they'd like to ask.
>> Yeah, follow‑up question from Adrienne in North Carolina.  I'll direct this to Dan Perino.  The folks in Whistler may want to chime in too.  I was interested in the PowerPoint where, I think it was number six where you note that the students have shifted from service recipients to service providers.  Um, because I think, aside from the increases in uh, self‑esteem that you've noted there, there's an important aspect that many of you are touching on and that is, what is the impact on the community in breaking down stereotypes of given populations?  And I just wondered if you could speak to that and speak to the logistics of how do you get your community partners to agree to work with the populations that you're working with initially? 
>> Okay, um, I'll take a shot at that Adrienne and see if I can do that.  Um, I think what we experience is that there was a lot of interest as far as folks, like adults wanting to come in and help students or children with disabilities.  They were wanting to get service directed at them.  They were wanting to be tutors for them, they were wanting to help them in Special Olympics or be like the big brother or sister.  We said that's great, but we'd look to look at really, instead of you providing the service directly to our student, how about our student and you, together, providing service to the community?  So that we go out and we find a common site that needs service, that wants service and that you work side‑by‑side together in doing that?  And that has been our latest push in where we're going with this as far as providing service and not being the recipient, but being in a project together.  I was just on a new potential site this week where I had a student with autism with me and he was very gregarious and out going.  We were looking in a green space in the community they wanted to develop.  I think there was some sense of "I'm not sure who he is or how it works into this thing" but within an hour they were side‑by‑side working together and carrying on the task and planning it out. 

So I think that you know, trying to turn that piece around is important and to have, be very open to have that discussion with them.  How we do it is just like this piece, like Merry was saying, the elementary school we worked at and/or this green space within the community.  We showed up like any other community member would and said "we're interested in participating in this process, it was a neighborhood project to provide green space in the neighborhood.  We asked everybody to participate.  We showed up, got in, got started. 

So that's how we do it.  Now the other pieces which we're looking at is that we've contacted programs or services that typically give service around the University of Arizona.  We explained who we are and what it is and specifically have said, it's about us giving service, but more importantly, we're also looking at our students being able to develop a service, um, a connection to service post high school, post, that when they're with us, so that once they're done, finished with school at age 22, they are a regular member or part of the service that goes on within that community site.  We're not there, but they are.  That social network then takes over as far as supporting it.
>> Great.
>> I have a question actually.  My name is Lucy Baird, I'm from Boston.  How did you incorporate Service‑Learning into the IP goals for the students?  Can you please give some examples of how you address the goals and outcomes through Service‑Learning? 
>> Sure.  You know looking at students that are 18‑22.  We are really focused on what skills do they need?  It helps the parents.  It helps us.  It helps everybody involved to say "you've got four years left" this is it.  We're not tied into anything that goes on on a high school campus.  We say "what are you doing for transportation?  Mobile within the community?  What types of supports do you need within the community and how does it work?"  The service piece provides a naturally occurring environment for us to look at.  We identify what skills are needed within the environment, but at the same time we're asking the parents and the students and their families, how do you view your son or daughter post 22 in the community?  What do you see them doing Monday through Friday?  

So we take a look at that type of response then develop the IEP goals around it.  If it's mobility, what are the skills associated with getting the public transit.  If it's reading, being able to read the bus schedule, if it's math, then it's the number recognition on the bus schedules, being able to figure out the time, when to get picked up, when to get off, social skills, who do you talk to on the bus, where do you sit?  Advocate for yourself if things aren't going right?  Those are students who may or may not have direct supports with them while they're learning this.  Depending on the students needs and um, their educational program that we've put together for them, they may have somebody with them and then they may fade that person out.
>> Excuse me.
>> On their own from point A to point B.  Just an example of how we'd incorporate skills into that.
>> Excuse me, I have a question.
>> Yes, go ahead.
>> My name is Damon Martin.  I'm from Philadelphia.  I work at a [inaudible] called Liberty Resources in Philadelphia Pennsylvania.  My question is, what do the services provided?  Are they provided for people with cognitive disabilities or physical disabilities?  Or both? 
>> We'll answer that one.  These services are provided for everybody.  When you do an inclusion model of Service‑Learning, you include everybody within that model.  There are certainly, for the IEP students, there are academic goals for, because we're a high school.  So they have academic goals that have to be achieved for every student based on the frameworks and then the students that we have in these special needs, moderate to severe group, their goals written on the IEP.  Customer service is part of that plan written for every student.
>> Um, do the, do the students that are of 18 or 21, are they mentoring younger students than them?  It appears to me, I'm sorry, but, I may be confused, but it appears to me that your program isn't geared toward people who, who are adults.  It seems to me it's geared toward adolescents.
>> Uh, Damon‑‑
>> Yes? 
>> ‑‑ this is Dan Perino.  In some situations you're absolutely right in that we have students that are 18, 19 years old who are reading to first graders or fifth graders.  So when we look at from the standpoint as to who they're working with, that is correct.  Um, and as Mary pointed out earlier, the match that worked really well was the academic piece, that those students were able to match up their reading level with other students that were at the same level reading.  

So what it meant was that a student stuck on a first grade leading level trying to read first grade or similar types of books, didn't fit for them, I could not tell you take that student and put them in a first grade classroom, that's an appropriate setting for an adult to be reading a first grade book and reading that to other first graders.
>> So let me ‑‑ let me understand‑‑
>> Also, Damon, one of our projects right now, we're working on a mural at Davis and we're working with fifth graders and PEMA college students.  We can help students get jobs and ride the bus, but when you ask them what they do in their free time, a lot of times they watch TV.  So one of our goals is to introduce them to other activities they could do or do with other people and one is the reading and painting or drawing or um, being interested, we go to the library, we've taught them how to find books in the library, just for enjoyment.  So that's a real critical piece for our students.
>> So let me understand what you're saying.  What you're saying is that the high school students that go into this program are then, are then taught or brought to students who have the same reading level as they do?  Which is to say uh, the reading level of the student that has graduated from high school is well below a high school level? 
>> Absolutely.
>> Oh ma'am‑‑
>> I'm going to interrupt you, we have a couple more questions that folks would like to have answered.  If you don't mind, I'm going it interrupt and ask if anyone else has a question‑‑
>> Oh, fine, fine.
>> Sorry about that.
>> I'm going to ask a question of the group.  We did ask prior to the call if people had questions that they could go ahead and e‑mail them in.  One of the themes we heard in terms of questions was that sometimes there is resistance within schools by specifically Special Education teachers with regard to embracing Service‑Learning.  So, we were wondering if any of the presenters could speak to strategies for approaching Special Education teachers around engaging in Service‑Learning projects within their schools? 
>> Um, I'll start.  It's Merry.  One of the things that we really tried to do was have products that we can share with other people.  We take lots of pictures while we're doing the projects, we have slide shows, we have display boards, we have the students present whenever they can, what they're doing.  They can go to other schools.  The learn and serve people have been great about celebrating the students success.  So I think a big part of it is just getting out there and sharing with other people what our kids have been doing and when the students present their own projects, it's, things like that help.
>> This is Maureen from Wooster.  I think one of the things for us was, I don't think it's Special Ed that was interested in it, I think it's a whole shift in the whole paradigm about what is education for the whole child about.  Another just the Special Ed kids for every student.  And it was, when we first started this idea of Service‑Learning for every student.  It's going to involve a lot more work.  You're going to be connecting it to the frameworks, but you have to change your teaching pedagogy, you're making contact community agencies, which in the past you don't usually do.  In the past it's been cells and bells.  It was a whole new way of thinking.  What made it so easy for us is that we're five years down the road in this Service‑Learning project and the teachers, regular class teachers have been so excited about it that when we started to include, now even the severe and profound, they're well aware of the fact of how effective the regular classroom teachers thought Service‑Learning did for their students.  They also want to jump on this train because it's the way to go.  The movement in the country rain is Service‑Learning in every single college.  Every college has a Service‑Learning academy set up.  Students can't go to college without getting community service on their resume.  The whole issue of Service‑Learning has become an easier thing to do because it's the way to go. 

One other thing.  I think it depends upon how you approach people to get on board.  I think if everyone feels they're supported, to try something different.  They're going to jump on.  And I think that's been the benefit of us here, we've had a lot of teachers who have been risk takers, who have found success from it, who found their teacher is more effective because of it.  We have students themselves give testimony of the difference it made for their life.  It was initially a challenge.  It's become easier with success.
>> With that, on that very positive note, I'm going to have to bring this to a close.  I have a couple things I want to tell folks about, but I want to respect the volunteered time of our presenters.  Dan, Merry, Maureen, and Kim, thank you so much for sharing your knowledge with us today.  We are very appreciative.  There are a few things I'd like to tell people about.  

Elesheva will send out an evaluation of this call to everyone who signed up for it.  If you wouldn't mind taking the time to send that back to us.  We really do appreciate the feedback.  As well as, if there were additional questions that may not have been answered on today's call, feel free to include those in your valuation and we'll be sure to harvest those out, get answers for you and respond or funnel your questions to our presenters today.  

Um, the other thing I'd like to tell you about is that our next teleconference, um, is happening on April 30th.  It is going to be, the topic of it is going to be the Corporation For National and Community Services Disability Grantees (?) And their projects.  Please keep an eye out for that.  Once again on May 30th. 

We always, we host these calls and/or webinars at least once a month.  So please, please, please, let us know if you have specific topics that are of interest.  Certainly Service‑Learning is a major topic given the number of registrants we have today is phenomenal.  Let us know if there's something specific you're interested in.  You can reach any of our project staff at the following e‑mail address.  If you want to grab a pen.  Nsip@umb.edu.  So again, I thank you all so much for joining us.  I thank the presenters for joining us.  Once again, if you have questions, let us know.  

Thank you everybody and have a wonderful day.
>> Thank you.  [Conference ending].   

"This text is being provided in a rough draft format.  Communication Access Realtime Translation (CART) is provided in order to facilitate communication accessibility and may not be a totally verbatim record of the proceedings."

