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>>JASON WHEELER: Okay.  I’m going to go ahead and get us started.  My name is Jason Wheeler, and I’m here with Elesheva Soloff.  We are here from the National Community Service Inclusion Project.  We are the provider on the people with disabilities in service.  Please, certainly feel free to give us a call or drop us an E-mail if you have any questions around engaging people with disabilities and service.  We are always here and happy to help out.  In the interest of time, we have quite a few presenters on today’s call, so I’m going to go ahead and get us started.  I think that the first thing that I’m going to do, just so that folks know, is I am going to mute the participant lines.  And the reason that I’m going to do that is that we often have complaints about background noises, and so I apologize for that in advance.

We have a question and answer session towards the end of this call that I will unmute the line for, but I’m going to go ahead and mute those lines now so that it’s a little bit less disruptive.

Okay.  With that, let me introduce the topic of our conversation today.  This is a conference call—or teleconference that’s focused on the disability outreach grants that were funded by the corporation For National Service between 2005 and 2008.  These grants were awarded to fund projects specifically designed to address the needs of people with disabilities and encourage their participation in service programs.  We’ve invited three of those grantees to speak with us today on this teleconference, and we have future teleconferences scheduled to engage some of the other grantees in those, just for future reference, so the folks know that those are coming up and definitely keep an eye out for those.

Today we have with us presenters from the project called VETS, which is Voicing Experiences Through Service.  We specifically have representatives from partnering schools in Indiana, Vermont and Maryland.

We also have a project called Project Reach, which is through the American Association of Community Colleges, and the third is Denver Options.

So I’m going to go ahead and introduce the speakers from each of those.  Each speaker is going to have about 15 minutes or so to speak about their projects.  We’ve asked them to address some of the following things, and not necessarily in this order, or, you know, it may not apply to all of the programs, but we asked them to talk a little bit about what it is that they do and who they serve, a little bit about some of the promising practices or opportunities that they have within their agencies, or the work that they’re doing.  A little bit about some of the challenges or barriers that they’ve experienced and what some of those resolutions may be as a result of those.  Some of their outcomes in terms of, you know, the successful outcomes of the projects at this point, and share a little bit of some of the individual stories just so that we know, you know, how this is either impacting individuals who are the recipients of the services they’re providing or the individuals who are serving in their programs.  So that’s sort of a general idea of what we’ve asked our presenters to speak on.

So the first project I’m going to introduce is the VETS project, and we have with us today Cate Hart, LaVerne Albright Buchanan and Mary-Lou Razza.  If you don’t mind just introducing yourselves, a little bit about your project, and I’ll give you a little warning when it’s coming towards the end of your time.

>>LaVERNE BUCHANAN:  Okay.  Well, I’ll start.  This is LaVerne Buchanan and I’m in the Maryland project.  The VETS project, which is, again, Voicing Experiences Through Service, we have three locations which were already identified, and as my two co-hosts will share with you, it’s been a little bit different in each one of the sites.  The purpose of our grant is on service learning, and we are assisting youth with and without disabilities to interview veterans.

Some of you may be aware that the National Library of Congress started about five or six years ago asking veterans to share their oral history, tell their stories, and they’ve been collecting those and making it part of their library.  What we are doing is helping students to meet Vets, introduce them to Vets, or they may have someone in their family, and to interview them, and we videotape or tape record the interview, and submit those stories to the Library of Congress.

Not only is it assisting students with working on service learning skills, it’s also working on those other kinds of transition skills that they’ll need as they transition from high school, secondary school, into adulthood such as career development, transition and all of those kinds of things.  Maryland is one of few states that require service learning in order for a student to receive a diploma.  They must complete 75 hours of service learning, so this kind of fit naturally for us as a way the student could—will earn some of those hours.

And so therefore it’s—it’s been fun, it’s been interesting.

The first year was getting up and going and introducing it to the teachers, and making sure the information got out there.  And that was great, but that’s also been one of the challenges as well because oftentimes teachers already have activities that they planned for students to earn service learning, so introducing something new.

We’ve had some great outcomes.  I’ve been working individually myself with students, and getting them to do the interviews, so it’s been fun, and it’s getting better as we go through.  And I’ll let Cate and Mary-Lou add a little bit because as I said, each site is a little bit different.  
>>MARY-LOU RAZZA:  Hi.  This is Mary-Lou in Vermont.  And as LaVerne has already said.  It is a little bit different in Vermont.  We’re a little bit different anyways, I guess, but—so I think we’ve had great outcomes, too, and like LaVerne said, the first year was somewhat challenging in trying to get people engaged.  We do not have a service learning requirement, although many, many of our schools include service learning as part of—part of the curriculum.  So it probably took close to a year after, you know, identifying schools and teachers that were interested, and then the next big challenge in terms of service learning was, okay, and how does this fit into our curriculum and how can we make this work as a true service learning project.  I think—and then it’s taken off.  And we have many, many, many classrooms engaged in this project with their students interviewing veterans.

I think one of the more interesting pieces about it is actually the teaching and learning of the oral history piece and interviewing skills.  There’s been a lot of training directly with the students in the classrooms.  I think some of our teachers were concerned about kids within the classroom that might have more challenges there, and I think what we’ve discovered is that as—what did— one of the teachers said—saw this whole project and service learning as a great leveler that everybody has been able to really fully participate in the collection of these interviews, which has been really great, and a real, I think, positive result from it.

I think there’s a lot more to explore, actually, in that area.  It’s like within service learning, and then also, so, what about this oral history piece because there’s so much involved in there for all kids in terms of, you know, learning more about, you know, improving their communication skills and that kind of thing.

So I think that’s—we’ve also created—part of it is like reaching out to the community, and have created some incredible partnerships with veterans’ organizations, with our public access television, with voc. rehab, so that has been—with Vermont public television, Vermont public radio, so we’ve had a number of fantastic community partners that have helped make it all possible which we hope will lead to some sustainability with these projects.

>> And kind of expanding on that for my colleagues, I think the inner generational piece with the different partners has been something VETS has brought to all of our schools that wasn’t there before we offered this opportunity.  And that really has been a tremendous vehicle for growth, not only on the part of the students, but also of the teachers.  They, for the most part, have been willing to do a lot of things, but really, within their own classrooms.  And so now they’re able to see their communities as resources in far more ways than they were before, and I think that’s one of the things I really like about it.  The other thing—and that has brought partnerships with our own Indiana learn and serve, and we’re really trying with them to work out ways that we can partner even more in the coming year.  I think one of the things that really has been an asset for the VETS project is that, as my colleagues have said, every site has unique characteristics, and we have kids who are in, say, a social studies or a language arts class, and their general education and special education kids working on teams, sometimes they’re individual students who are getting support from different parts of the school, or the community.  Sometimes it’s whole classes who have been assigned this project, and so it really has allowed teachers and students to figure out for themselves in their own communities what would be the best way to approach this project, which, I think, sometimes in grants is not—not the case.

So that’s another reason that we’re—we’re excited about all of the different iterations that are coming about, but still with the same goals in mind of engaging kids with disabilities in service as givers in addition to always being recipients.

Do either of you want to go ahead with a success story?  I think we’ve all got them and we’d all fight for the floor, but I’ll defer to my colleagues again.  
>> One of the success—I think one I would like to share, as Mary-Lou and Cate indicated, they have been able—a lot more able to get teachers to integrate this into their curriculum.  In Maryland I haven’t been able to get as much of that done so it’s been working with students individually.  But one of the things I did was to network with parent groups.  And when parents heard a lot about the project, they got real excited and, you know, and calling and saying, you know, I want my child to do this, and so that was really great.

During spring break I just opened up my office for a couple of days and had kids come in, and I had veterans who are on my advisory board, and they connected me with veterans, and just had kids coming in and doing—spending a day, doing the interviews.  And we worked on interviewing skills and all those kinds of things.  So that was real exciting.  And my board met yesterday, and I’m going to do that a couple of times during the summer so the students can come in, and they, of course, will be earning some of their service learning hours.

>>MARY-LOU RAZZA:  There’s been this—after the kids have completed these interviews, this incredible pride and lift in them.  It’s not easy for youth, for young people, to sit down with adults, and you’re going to do this interview.  And I think many of them, a few of them that I’ve talked with afterwards, said they didn’t think they would be able to do something like this, and that the other woman—young woman told me, I felt like such a professional.  So there is—immediately completing the interview and then they would go back to their—the next time they were in class, they had the opportunity to share the process with their classmates, and the amount of pride they felt in their accomplishment in being able to successfully complete that kind of interview was really great.  >> If I may just add one other suggestion.  Cate mentioned that whole groups of students would come together in a class, both students with and without disability.  I also have had the experience of schools where different programs were in school, like the social studies department, the English department, the technology department, came together to work on, and students complete the project, so it’s another way of expanding what they’re doing throughout the school.

>> I think that was, for us, a real learning, as we went into schools.  We all had a pretty good sense about what teachers’ questions might be, but one of the most helpful things for us to do was to help them align the VETS project with things that they were already doing, because any time the teachers would see it—this as an add-on, they were resistant to kind of hearing our spiel.  But if we said, this is how standards fit in and we’ve developed lots of instruments to kind of say how they are very specifically aligned to different subject areas, or if they’re working on character education, or if they have an emphasis in a particular thing, or if they can use it for an interdisciplinary project, and that’s big at their school, it really sort of gave us a big boost in getting the VETS project in that particular school.

So I think it’s not that teachers have been resistant, but they’re much more amenable to it if they see benefits in a lot of different areas for their own work.  

>> Fantastic.  Cate, LaVerne, Mary-Lou, thank you very much.

Did you have anything else that you wanted to add?  

>> No.  But I think we’ll be ready to answer questions when the time comes.

>> Fantastic.  Looking forward to it.  Thank you, all three of you, very much.

>> You’re welcome.

>> Our next presenter is Quintin Doromal.  Quintin is representing Project Reach, which is through the American Association of Community Colleges, and Quintin, if you don’t mind just telling us a little bit about your project, and I’ll give you a little bit of a warning if you start to come up on your 15 minutes.

>>QUINTIN DOROMAL:  Great.  Thank you, Jason.  Before I get into the specifics of the CNCS funded grant, let me talk a little bit about the American Association of Community Colleges, or AACC.

Basically, AACC is the primary advocacy organization for the nation’s community colleges, and we represent almost 1200 two-year associate degree granting institutions and 12 million students.

Project Reach is focused on eight community colleges that were selected and represent seven states.  The colleges are as diverse, both in the size of their colleges, as well as the composition of the student body, and we serve not just the traditional 18 to 21-year-old students, but if you’re familiar with community colleges, serve students that are returning from—from a work-related injury, or are taking classes and—and going to work full-time.  Those are the type of constituents that we serve.  The eight community colleges are Brevard Community College in Florida, Edmonds Community College in Washington State, El Camino College in California, Henderson Community College in Kentucky, Miami-Dade College in Florida, Minneapolis Community and Technical College in Minnesota, National Park Community College in Arkansas, and Prairie State College in Illinois.  Now, the model that we used to develop programs for students with disabilities at these colleges includes a mentor system, and let me share with you the four mentor colleges that were involved.  Gadston State Community College in Alabama, Glendale Community College in California, Meridian Community College in Mississippi and paradise Community College in Arizona.

The goals for the grant were to develop opportunities, as I said earlier, opportunities for students with disabilities to participate in service learning.  And learn life skills that will advance their career exploration, employment skills and personal development.

We also asked that the colleges develop the capacity for service learning through recruiting and training faculty to use service learning as a teaching strategy in their classrooms.  And in doing so, develop also partnerships with community agencies that serve as placement sites for student service.

In the area of projects promising practices, opportunities, collaborations and partnerships, I would like to focus more on the collaboration and partnerships at this time.  Because our final evaluation conference will be taking place late next month, and after that we’ll be able to provide a little more information on promising practices.  

>> Before you jump into that, if you don’t mind, if you could speak up a little bit louder.  It’s a little difficult to hear you.

>>QUINTIN DOROMAL:  I’m sorry.  Okay.  Thank you, Jason.  In terms of collaborations and partnerships, I’d like to share that the colleges have developed collaborations within their campuses and in the community.  And what I mean by this is that prior to having the grant, the disability support services offices and the service learning centers on campus, at least for two of the colleges, never really worked together or collaborated together on inclusion of students with disabilities and service learning, and after they received the grant, lo and behold they realized, at least in one college, that they were across from one another, yet they never did seem to think that they could work in terms of service learning and be more intentional.  So after the grant—after receiving the grant, this has brought them together to not only include service learning experiences for students with disabilities, but to be more intentional in the training that they provide for new faculty coming in, that they have a training module that focuses on inclusive service learning.  And that was one of the bigger collaboration—collaborations that we noticed with the Reach colleges.

Another had to do with recognizing the fact that in developing partnerships in the community, the colleges had to make—make sure that in the training for community agencies, that accommodations for specific students with disabilities were shared and this was brought clearly to their understanding so that they wouldn’t have any misconceptions, and that their comfort level was a little more relaxed in accepting students with disabilities for service projects.  And to that end, there were a series of handouts that were developed, and by the way those handouts and more information on Project Reach can be gleaned from our Web site, and I’ll just share that with you.  It’s www.aacc.nche.edu/projectreach.  And that will give you an idea on what each of the colleges has been doing.

In terms of barriers and obstacles, how they—how they were resolved, and what were the solutions, I think one of the barriers that the colleges mentioned was the difficulty with identifying students with disabilities that were not registered with the Disability Support Services Office, and if that had to—to be an issue, it was because they weren’t—in terms of recording the number of students with

disabilities in service learning experiences sometimes the number would not be as accurate as they would want it to be simply because some of the students didn’t want to self-identify.

Another barrier that was shared by the Reach colleges was that transportation issues for students with disabilities also came up, that there was not enough transportation available to the service sites.

And in one case, one of the colleges mentioned that the transportation distance, or the proximity to the service learning site, was such that it was 23 miles each way, and the students found it a bigger burden to shoulder the fuel expenses for that type of experience.  The college solved that problem by partnering with two other agencies adjacent to the campus, and so the students didn’t have to Drive but I would think less than five miles to get to their service sites.

Another barrier that was shared by—or obstacle that was shared by one of the Reach colleges was the number of students with disabilities in the autism spectrum disorder area.

And because of those disabilities, it was very hard to place the students in community service activities outside the campus simply because of the monitoring as well as the supervision aspect.

And so what one of the colleges did was they created service activities within the campus to be able to have those students experience service learning activity.  What are the most successful quantitative outcomes?  Well, the—the colleges overall were able to recruit and have students with disabilities complete service learning activities.  And we’re talking the total number of students involved at this time, 1,160 students.  These students provided 70,884 total hours of service experience to the community, an average of 61 hours per student.

And in—in the reflection pieces of the students, 77% of the students shared that there was an increase in their knowledge of career opportunities.  There was an increase in their knowledge of employment skills and understanding employment skills, and also an increase in their self-efficacy, or their confidence in being able to complete the service experience.

In terms of the number of faculty trained for service learning, there were a total of 465 faculties that were trained.  Of those number, 358 of those faculty, or 77% of those faculty, shared that they were willing to develop a service learning experience in their courses.  And the service learning experiences would be the inclusive service learning.

So those are some of the quantitative outcomes that we’ve received from the colleges.

In terms of one best story about an individual success, again, it’s very hard to select just one story.  There are two stories, actually, that are provided in the Web site, but in terms of one story, and an individual success, let me share that one of the colleges, as part of their service learning experiences in the three years, they’ve developed a wheelchair basketball club, and the wheelchair basketball club has done a lot of tutoring and mentoring to junior high school students who are themselves in a wheelchair basketball club under high school—on their high school campus.

Aside from the mentoring and tutoring that’s taking place, what happened last semester was very interesting when one of the students from the college club was taking a ride to the college and engaged a faculty member in the materials—the technology materials class in conversation.  And through that friendship, the materials—the technical materials faculty member invited him to come to his class and ask the students in the class to—as part of their service learning experience, to develop composite materials for the wheelchairs that are going to be used for basketball because these are not—not your regular wheelchairs, they’re light weight, and they’re very sleek looking and fast.  And so with this class project, it has grown to other students in the class who themselves are coming back from an injury on the job, learning from the students in the wheelchair basketball club, and likewise, the friendship and mentoring that is taking place is just something that would have never taken place had the story unfolded with that first conversation.

So that is one example of a story that had serendipity take its place.

>> JASON:  Thank you so much for sharing, I appreciate it.

>> You’re welcome.

>> And again, we’re going to just hold questions until the end.  Our next presenter is Gayann Brandenburg, and I hope I pronounced that correctly, Gayann.

>>GAYANN BRANDENBURG:  Yes.

>> Gayann, I’m just going to ask you if you don’t mind to tell us a little bit about your project, and I’ll give you a little bit of a warning if it feels like you’re going to exceed your 15 minutes.

>>GAYANN BRANDENBURG:  Okay.  Thanks a lot.  Can everyone hear me okay?

>> Perfect.  Actually, I can hear you very well, but the participants can’t respond to you right now.  >>GAYANN BRANDENBURG:  That’s right.

>> Sorry about that.

>> No problem.  As long as you can hear me.  Okay.  I work for a company, it’s a non-profit called Denver Options, and I’m actually with their training division called CTAT.  We are a training division that does a whole variety of things, but one of our focuses over the years has been the employment of people with disabilities, and we have had federal grants in the past to provide training across the country to programs, to vocational rehabilitation, on how to help people with significant disabilities become employed in the community.

So our interest in this project was a little bit different, maybe, than some of—some of your interests in that our interest was employment.  And so we went to Bruce Klein with the CNCS office here in Denver and asked him, gee, how would this fit with your grant, and he was very encouraging.  What we had been seeing over the years was an issue with schools placing youth into real jobs in the community, but the youth weren’t being paid.

So, for example, a youth might be placed at Pizza Hut, you know, assembling boxes, bussing tables, and they would call it volunteering.  And the youth should have been paid all along, and that, to us, was just wrong.  We knew there were opportunities for youth to truly volunteer and give back to their community and not be taken advantage of, and also learn skills and attributes that would help them in—in their employment endeavors in the future.

We also see in our region, anyway, that youth with disabilities are not getting jobs, and kind of woefully low wages, unemployment rates are really high for youth with disabilities.  And they certainly aren’t getting the opportunities that their counterparts, the youth without disabilities, have a lot of opportunities.  So that was kind of a little background about how we got involved in this project.

So we identified six sites in six different states, Montana, Colorado, Wyoming, North Dakota, South Dakota and Utah, and we chose different types of organizations for the sites to see how this would impact the outcomes.  We identified a couple of community rehab programs.  We identified a center for independent living program that we would partner with.  We also partnered with tribal voc. rehab program in North and South Dakota, serving very, very rural communities and we partnered with a community college in Salt Lake City.  These sites all had some type of a program to serve youth with disabilities ages 14 to 21, but not necessarily volunteering or employment.

So, each of the sites had—they had some kind of boundaries.  They all had to use an assessment tool.  They were all directed to do—to help youth become active volunteers in their community, and also to become employed after the age of 17.
And other than that, we didn’t give a lot of direction to them.  I mean, we gave them suggestions, but they all did things kind of in their own way with guidance from us.  The youth service organizers in each of these organizations helped youth.  They initially assessed the youth to determine what kinds of skills and interests they had.  They then went about assisting the youth in obtaining volunteer experiences in a variety of ways, and I’ll talk about those in a little bit.

And then eventually, to get paid employment in the community.

The intent was to use the volunteer experience to help the youth determine their interest, make connections in their community, practice self-determination skills, you know, gain skills that would help them become a good employee.  Most of the youth served kind of by accident, ended up being youth with developmental disabilities.  We didn’t direct people to target youth with developmental disabilities, but most of the programs did.  But all youth with disabilities were included in the project, but the majority were youth with developmental disabilities.

Each site developed a variety of services.  Some had a job club kind of—that they organized.  Some had group volunteer activities.  Others involved their youth in just community volunteer opportunities that already existed, like a community clean-up day.

Some of the projects used a youth leadership training.  Some used job shadows, internships, awards ceremonies, all types of things to help youth become more involved in volunteering.

A short example of this is in North Dakota, on the tribal reservation, they organized a hunt with the elders of the tribe, and so youth went out on a hunt with elders of the tribe, and they also provided them with some hunting education classes.

So some of the youth actually had guns and shot things, shot animals.  And then, as is traditional in their community, they then assisted with processing the meat and distributing the meat to the elderly in the community.  And this is an annual event in their community.  And youth with disabilities had never been included.  And this really helped the youth in that community feel like they did have something to offer their community, because in that community, there aren’t a lot of jobs.  There aren’t a lot of opportunities.  The unemployment rate for everyone is over 70%.

So each—or each program tried to identify culturally-appropriate ways to involve youth in their community.

In each site, the program worked with at least one school, and sometimes several schools.

And one of the outcomes really was, like the VETS program, the teachers began to see that there were other opportunities in the community.  A lot of times they would place youth in maybe in an in-school program, but they were afraid, and also unaware of opportunities in the community and many situations.

Some of our promising practices and opportunities, a lot of different things have happened—I’m sorry.  I have to shut off my phone—a lot of different things happened over the last two years, but one of the most important things are the collaborative efforts that have developed between the school districts, some of the volunteer centers, the non-profits, vocational rehabilitation and other programs in the community that already serve youth with disabilities.  You might think that these collaborations would have already existed, but in a lot of places, people just aren’t communicating and talking, and so we’ve seen some real growth in those areas, in those communities.  We’re seeing that real community volunteer opportunities are being used and developed, not just unpaid work that should be paid, or in-school placements.  There are many opportunities out there, and people just need to be educated to look for the right thing.  Volunteering is really helping the youth and the parents and the teachers recognize the strengths of their students with disabilities, and through that process, these youth are being targeted for employment opportunities as they age.

There have been a lot of policy changes in some of the programs.

For example, liability issues.  Some of the schools would say, we can’t have youth outside of the school at any point during the school day.  And so they have eventually realized that, you know, they can have youth outside of the school.  There are natural supports when youth learn and become involved in an organization, there are natural supports that are available, and a lot of these policies that were kind of a barrier have been changed.  They’re writing volunteering into their curriculum and service into their curriculum for youth with disabilities.  That had never happened in any of our sites before.

They’re writing volunteer activities into students’ I.E.P.’s.  That had never happened before.  Another thing that happened that was just kind of a neat thing is a couple of the classrooms got involved in causes, like in Wyoming, one of the causes was an anti-bullying effort, and they have been involved in some national training and national conferences because of the project now.

Another really great thing that we have done that’s been very helpful is we use digital story technology to spread the word and share successes.  We actually created digital stories.  They’re mini videos told through the eyes of the participant about what they’ve learned, what they’re doing, how it’s impacted their lives.

And so we’ve taken these digital stories and shared them with other teachers, other schools, other non-profits, volunteer organizations, and they’re very powerful stories.  So that’s been just a real success that we knew it would be successful, but we didn’t quite anticipate how great it was.  Just briefly, some of our quantitative outcomes.  We have had 40% of our youth have been volunteering, and they’re volunteering over six hours a week.  This is really up from no volunteering.  60% of our youth over the age of 17 in the project are working, and they’re working just over 14 hours a week.  And that is a real increase over previous.  And 60% employment rate for youth with disabilities is unbelievably successful.  One of the things that—one of the best stories, I’ll just jump to that, is we had a young man, Taylor, in Utah, and he did not like school.  He was not feeling very confident.  He wanted to drop out.  His parents really didn’t want him to, so he was just kind of hanging in there, but he was becoming more and more reclusive and withdrawn.  He had a developmental disability, and he really didn’t see much for himself in school.

Shamby, our youth service organizer, did the assessment with him and found out that he was interested in acting, and had a real interest in TV and a lot of different things in terms of performance arts.

She found a volunteer opportunity for him to get involved in a restoration project in restoring an old community theatre, and so he became very involved in construction, actually, you know, going and helping clean and hammer nails and everything involved in reconstructing an old building.  Then, once the theatre became operational, he started to usher at the theatre on a regular basis, and now he has actual roles in some of the community theatre productions, and so he’s had a couple of successful roles.  He loves school.  He is still volunteering at the theatre and becoming more and more involved in the theatre.  He hopes to become a paid actor some day, but he also recognizes that he can do a lot of things now, and it has totally changed his life, and his parents are just thrilled with the growth that has happened because of this opportunity.

So, that’s a little success story.  And I’m sure people have lots of questions for all of us.

>> JASON:  Gayann, thank you so much.  We really appreciate it.  Okay.  I hope that I’ve gone ahead and opened up the line so that folks are able to ask questions.  I want to thank, first of all, all of our presenters for your presentations, and go ahead now and open the line for those of you who may have questions for any of our presenters.

>> This is Mary in Wyoming.  Where was that anti-bullying program in Wyoming?

>> In Laramie.

>> Do you know the organization?

>> We’re working with the independent living rehabilitation center, the center for independent living that’s out of Caspar.  They serve half of the state of Wyoming, and the program is actually in Laramie at their office there in Laramie.

>> And it was a service learning project, too?

>> Excuse me?

>> It was a service learning project? 

>> They are doing some service learning, but mainly what they were doing with the anti-bullying is they were—they were creating some training and curriculum, I believe, for the youth in their special ed classes and then working with—these were youth with developmental disabilities working with other youth within their school.  So it was kind of a mentoring project.  I’m not quite sure of all of the issues or all of the different things that they’ve done with that, but it’s just one of their programs.  And I’d be glad to follow up with you after the call.

>> Great.  Yes.

>> Hi.  My name is Lucy with the National Service Inclusion Project and actually I had a question for the last speaker.  You talked about an assessment tool that you used to gauge students’ interest with certain service learning projects.  Could you tell us a little bit more about that tool?  

>> The tool is basically just assessing what kinds of skills the youth have.  For example, do they report to school on time?  Do they understand rules?  Do they respond appropriately to instruction?  Do they dress appropriately?  Do they have any interviewing skills?  It was just basic kind of work skills and work attributes.  And the youth service organizer gets to know the student a bit.  Also interviews the parents and the teacher using that tool, and comes up with a score.  And then reassesses them every six months.

And the scores have gone up, you know, fairly consistently over each—each six months as people are reassessed.  

>> Great.  Thank you.

>> So it’s not a norm tool or anything like that, it’s just a tool that our sites got together and developed.  

>> Thank you.

>> You bet.

>> JASON:  Are there any other questions?  

>> This is Lenny in Kentucky.  I had a question about the resistance to the programs.  Which is more, from the students with disabilities, or from their network of support, their parents, in all this extracurricular activity?

>> Is that for anybody to answer?

>> I was going to say, this is Gayann in Denver, and the resistance didn’t come from the students and didn’t come from the parents.  More than anything, it came from the school.

>> I think VETS would concur with that, actually.

>> All right.  That’s a good answer.  

>> Took some time to kind of beat down that resistance, you know, I mean just building trust, you know, educating, advocating.

>> Did you find resistance from some of the parents in the additional agenda that they have to go through?  I find that a lot of times the parents is like not another thing for me to have to keep track of.

>> The only resistance I think we had in the VETS project with parents has been having necessary permission slips forms, that kind of thing, signed and returned.  And I’m not actually blaming the families in that case maybe as much as—or not blaming—you know, it may be that students get home with the forms, and then they didn’t always get back, and it was more an aggravation to everybody.  

>> More like your typical student.

>> Exactly.  Exactly.  Age-old problem with teachers. 

>> We didn’t see—in Denver, in our sites, around region A, we didn’t really see any parent resistance.  

>> Were they encouraging?

>> I think they—once they understood what the project was about, they were very encouraging.  You know, they were a little skeptical about—can my—can my child really do this?  You know, because they haven’t really had many opportunities in the community, so they were a little skeptical, but once they understood it and they knew that their child was going to have some supervision and so forth, they were on board.

>> Great.

>> JASON:  Thank you.  Any other questions that folks have?  
>> I actually have a follow-up question to the one that Lenny asked in terms of having resistance to the school— from the school, from some of the teachers.  How did you address that situation?

>> You.

>>MARY-LOU RAZZA:  This is Mary-Lou in Vermont.  I would say we didn’t really experience resistance.  If anything, it was, I think, schools being challenged, but not having all the support and resources to really make—there’s a lot of, like, you know, you’re supposed to be teaching in the classroom, and then you have to go out and build all these community relationships and there’s all kinds of logistics, particularly with our projects with the veterans and contacting the veterans and setting up the interviews and getting a training curriculum, which we actually worked with.  We all—all the three coordinators in Indiana and Vermont and Maryland did a lot of that support.  So as I think Cate said in the beginning, working with schools, trying to figure out how can this be, you know, fit into the curriculum.  We also provide—help provide a lot of the community connections for them and help them make those, you know, create those partnerships that can make this work and help them with some of the real footwork.  So there are, you know, just some logistic issues, but I’d say they all were incredibly enthusiastic in like the concept of the project but then the really, you know, how to do this and how to implement it was—and everything else they’re supposed to be doing was probably the most challenging.

>> Right.  I can see that.  I can see that.  Yep.

>> Yep.

>>GAYANN BRANDENBURG:  This is Gayann in Denver.  I would agree with that.  Once the schools understood that we were going to help them with this and we were a support to them and we would actually, you know—actually do some of their work for them, then they were very supportive.  They did have to kind of get around some of their rules and regulations, around liability issues and, you know, you can only volunteer so many hours a week, and what happens in the summer, you know, we don’t do summer services, those kinds of things.  So there was a little bit of history of special places for special people that we had to kind of get over that, you know, these youth with disabilities could function in the community just like any other youth with the right supports.

>> Right.  Exactly.  I see.  Thank you. 

>> JASON:  Wonderful.  Thank you very much.  If there are no other questions, I have one for each of the presenters very quickly.  Quintin, I know that you shared your web address with us, but if you don’t mind, I’m going to ask you to go around and just give us your web addresses.  We’re going to make sure that we capture those and send those out as part of the thank you and evaluation E-mail that goes out at the end of this call, so Quintin, if you don’t mind just repeating your Web site for us.

>>QUINTIN DOROMAL:  Sure. It’s www.aacc.nche.edu/projectreach.

>> Wonderful.  Thank you very much.  And for those of you who are trying to write this down quickly, we’re capturing them here and we’ll make sure we E-mail them out.  Would anyone at the VETS project be able to tell us your Web site?  
>> Well, I think we had separate ones, didn’t we?  I mean, I have one.

>> Okay.  If you don’t mind sharing one, and then I think we can probably link to the others and send out all three if that works.

>> Yeah.

>> That’s good.

>> Do you want me to do that, Cate?

>>CATE HART:  Please.

>> Okay.  So mine is done under mrazza.blog.uvm.edu/VETS.  

>> Fantastic.  I think that was Mary-Lou.  Thank you very much.

>>MARY-LOU RAZZA:  Yes.

>> Okay.  And then Gayann, if you don’t mind?  

>>GAYANN BRANDENBURG:  Yes.  Our Web site is www.ctat-training.com.  And we’re hoping to have some of our digital stories on there in the near future.  They’re just being close captioned, so there’s not a whole lot on there right yet, but hopefully real soon.  
>> Well, we’re willing to wait for the accessibility. Thanks for doing that.

>> Sure.

>> Well, once again, I want to thank all of you for presenting on our call today.

I have two quick reminders for our participants.  The first is that, as you know, we have these teleconferences and/or webinars once a month.  Our next teleconference is taking place on May 22nd from 3-4 eastern time.  The topic of that call is going to be the history and lessons learned from the independent living movement and you’ll see an announcement go out probably the beginning of next week or so to let you know the details and have you sign up for those if you’re interested.

And then the last reminder that I have for you is that Elesheva Soloff is going to follow up with each of you with an E-mail at the conclusion of this call, which will have an evaluation.  If you don’t mind, please take the time to fill out the evaluation and return it to her.  It really is very important for us to collect information about these calls, as well as get your insight regarding future calls.  So please, if you don’t mind, take an opportunity to fill it out and submit it back to us.  We would really appreciate it.

On behalf of the National Service Inclusion Project, I’d like to thank you all for joining us and once again, thank you to our presenters.

>> Thank you.

>> Have a great day, everyone.

>> Bye-bye.

>> Thank you.
